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Abstract
Youth and community development work has its historical roots in informal education.
Values and principle are a central and integral part of youth and community development work and how we should practice. As practitioners of informal education, the work that we do is about making a difference to the lives of people and their communities. At the heart of this is the commitment to social justice and change. 
Central to the philosophy of youth and community development work is an understanding and commitment to anti-oppressive practice. This requires an understanding of ourselves, and locating and reflecting on our own values, within a cultural and structural context of oppression and power in society. Such an approach is embedded with a Marxist philosophy and framework.
Youth and Community Development practitioners should have an understanding of the operation of power and inequality in society. They should be committed to anti-oppressive practice values and to tackling inequalities and injustices in society. Practitioners should act as agents of social change, seeking to empower those around them, and therefore are by their very nature, Marxist in their values and approach.
This paper argues that the role of youth and community development practitioner, the work that they do, is essentially out of love for humanity. This is what Marxism and Socialism offers in the 21st century. This is what youth and community development work has to offer today. The philosophy and analysis was relevant in the past, it is relevant today and it will continue to be relevant in the future.


Marxism & Socialism in 21st Century – The Significant Role of  Youth & Community Development Work
There is evidence of the inability of capitalism to reduce and close the inequality between the rich and the poor. Indeed the gap between the rich and the poor in the UK is the biggest since 1945.
Figures from the UK Office of National Statistics 2012 show that in 2008/10:









Average incomes have soared for the extremely wealthy over the last 20 years but have flatlined for 90% of the UK population. Even amongst the top 10%, the income of the top 1% far exceeds the rest. 


                                                          (Poverty.org.uk, 2014)	
As educationalists who work with young people and communities, we critically engage with people to enable, support, empower and offer informed choices to make a positive difference in their lives. Key to this is the notion of principles and values of our work, both at a personal and professional level.
Historically, an analysis of state youth policy in relation to young people shows that this has essentially been about control. For example, the state’s response to the inner city uprisings in England in the 1980s and 1990s as a result of the growing racism experienced by Black young people in the UK, was decisive and harsh. (Centre for Contemporary Cultural Studies, 1982; Gilroy, 2002)
For any government and society, young people are important because they are the future of our society. But there is a tension here because young people going through adolescence, who experience the push and pull of both internal and external factors, often exhibit stresses and upheavals in their lives which can manifest in society negatively, eg alcohol and substance misuse, unemployment, homelessness, loneliness, teenage pregnancy, bullying, mental health difficulties and suicide. (Gilchrist, Jeffs, & Spence, 2001; Wood & Hine, 2009; Furlong, 2013)
The state has always recognised young people and the important role that they play in a functioning capitalist society. However, at the same time, state policy has also been one of fear of young people and the need to control them, (Davies, 1999a; Davies 1999b; Jeffs and Smith,1999; Wood and Hine, 2009).
Let us explore the notion of values and principles of youth and community development a little more.
Professional values and principles are embedded in the National Youth Agency document: Ethical Conduct in Youth Work (2004).

Ethical Principles include:
	Treating young people with respect
	Respect & promote young people’s rights to make their own decisions and choices
	Promote and ensure the welfare and safety of young people
	Contribute towards the promotion of social justice







	Working and learning together

Social justice is mentioned in both policy documents and I want to develop this further.
As educationalists and youth work practitioners, we start from the premise that the world that we live is unequal and unjust, that there are inequalities that exist in our society.  As educational practitioners, it is therefore important for us to support, advocate and empower young people and the groups we work with to make a difference in their lives. 
Wilkinson & Pickett’s research in their book The Spirit Level – Why Equality is Better for Everyone (2010), argue that societies which have a bigger gap between the rich and poor are generally more unhealthy and unhappy, (for example levels of trust, life expectancy, mental illness, teenage pregnancy, murder, obesity, imprisonment), compared to societies where the gap between rich and poor was less. Japan and the Scandinavian countries were at the top with low income inequality, compared to Singapore, USA, Portugal and UK, whose income inequality was much higher and were at the bottom.
As practitioners, we need to identify the needs of people, start from where they are at and not impose our values. This is very much in line with the philosophy of the Brazilian educationalist Paulo Freire in his book Pedagogy of the Oppressed (1996).
I have talked a little about professional values, but what about our own personal values and the baggage that we carry around with us, because this will also impact on our relationships with others. In order for us to be effective practitioners, we need to understand and reflect upon our own personal experiences, who we are and our own values. I do not have time to share with you my experiences and values that helped define me and what I do, but each of us needs to do this. A method of getting young people to reflect on and analyse their lives can be achieved by getting them to draw a reflection timeline of key important moments, both positive and negative, that has impacted on them and their behaviour and discuss this. (Ubels, Acquaye-Baddoo & Fowler, 2010)
Having discussed the importance of self-reflection and knowing yourself and the engagement of critical analysis, I now want to move to discuss working towards an anti-oppressive practice way and the values of social justice. Indeed, critical analysis is a prerequisite for anti-oppressive practice.
Social justice is important because the process of prejudice and discrimination can have dire consequences for human activity. An adapted diagram of Allport’s work on the nature of prejudice, (1954) reminds us of the dangers that such activity can lead to:

We can see from Allport’s diagram the dire consequences that human prejudices can have in our actions towards other people. Something as ‘simple’ as a joke, or an act of talking negatively about a person or group of people, can lead to an avoidance of people from that group. This can lead to people belonging to that group being discriminated against, in terms of for example access to services or prevented from achieving their goals, at all levels in society. This can lead to violence and people in the group being physically attacked and ultimately being exterminated. Historically, we have seen evidence of this genocide or ‘ethnic cleansing’ with the conflict in Eastern Europe, in the former Yugoslavia and the attempted annihilation of Serbians by the Bosnian army. (Holocaust Museum Houston, 2014)
We know from research and literature the importance of social learning theory. Many of us will be familiar with concepts such as socialization and internalization and how values and culture, from significant people and groups in our lives, become integrated and part of the self from birth, and indeed this continues throughout life. (Berger,1966; Bilton et all 1996).
It is through these powerful processes that beliefs and ideas come to be accepted as ‘natural’, ‘normal’ and ‘true’. 
But where do these negative values and prejudices come from? How is oppression maintained and how can it be challenged?
To examine the above, we need to discuss Thompson’s (2012) PCS (Personal, Cultural and Structural) model which analyses oppression in society and helps us to understand its interrelationships at three different levels.
Anti-oppressive practice is concerned with an awareness of power differentials that exist in society. More importantly, with this understanding, we then need to challenge the wider injustices in society and work towards a model of empowerment and liberation.
Thompson’s (2012:33) PCS model (adapted):


It is through the powerful processes of internalisation that beliefs and ideas come to be accepted as ‘natural’, ‘normal’ and ‘true’. But how is the status quo maintained, continuing to allow oppressing people?
We need to look at social theorist such as Karl Marx and the concept of ideology and his notion of false consciousness, or indeed even Antonio Gramsci and the concept of hegemony to help us understand this. For Thompson, ideology is the ‘glue’ that binds the PCS model together. 
Oppression creates the illusion that this dominant world view is the only one that exists. Having unwittingly assimilated society’s dominant values, internally validating them and making them our own, we then use them to guide and direct our behaviour and actions towards other people. (Dalrymple and Burke, 2006) 
Whatever and however we have experienced oppression will determine what is internalized and therefore define what it means to be different. This experience and knowledge is then used in our relationships with others. People from oppressed groups have the choice of adopting the values of the oppressor or challenging and fighting back. (Ward & Mullender, 1991) 
So having an understanding of ourselves and our own values, and the need to reflect and engage critically, we are then in a position to empower the groups and communities that we work with. Let us now look at the notion of empowerment in relation to Paulo Freire’s (1996) work.
In social and youth and community work, practitioners argue empowerment is about the collective voicing of universal need and the elimination of barriers, which obstruct social justice and, respectful treatment and equal rights. 
Freire refers to the three levels of consciousness in his work. ‘Magical consciousness’ describes those people who are passive and unaware of their situation. They believe their situation is static and unchangeable. 
The 'naive consciousnesses’ are people that are aware of their problems but don't relate them to the outer world. 
Then there is 'critical consciousness’ where "people recognise the structures of society are unjust and the discrimination they produce affects them, the way they think and feel about their lives...this awareness leads to collective action for change". (Beck and Purcell, 2010)
It is clear that only critical consciousness can lead to change, and Freire makes reference to the internalisation of such discrimination, and for this point, oppression, which occurs from the 'structures of society'. Empowering others involves critical consciousness, awareness and collectively doing this with people could give them an opportunity for realisation and reflecting on oppression and bring about change. 
Looking back to Thompson's (2012:28) PCS analysis, we can see how oppression and discrimination are “institutionalised and sewn into the fabric of society", from the 'S' level, which in turn affects the 'C' and 'P' levels. Youth and community development worker need to develop and work with Freire’s notion of critical consciousness.
Practitioners need to be honest, transparent and start from the needs of young people and where they are at and not impose their own value base. If they are working with an agenda, then they need to make this clear from the outset.
They need to engage critically in the world around them and question ‘taken-for-granted’ assumptions. 
They need to recognise the ways in which ideas, thoughts, understandings and opinions are shaped historically, economically, politically and socially through social structures and processes (Thompson, 2012).
Practitioners need to work with humility and love.
The real professional youth and community development practitioner is one who is critical, challenges oppression, seeks to empower and change the lives of the young people and the communities that they live in. We do the work that we do because of our love of humanity.
I believe that the principals and values that we train and engage with students on our professional programmes are essentially in harmony with their own personal values. Students trained on our youth and community development programmes in the UK talk about the importance and enjoyment of working with young people, but more importantly their desire to help and support young people and make a difference to peoples’ lives. 
The personal values that students have of a desire to work with young people, to help and support and make a difference to their lives is usually born out of their experiences of growing up in society, a society which they are aware of and have usually experienced injustices personally, and this may be due to their class, ethnicity, gender, disability, age or sexuality. Such experiences can be drawn out by undertaking the timeline reflection stated above.
As practitioners we need to be committed and heed the words of Mahatma Ghandi. Practitioners need to:
‘Be the change that you want in the world’.
The values for youth and community development practitioners include being critical, challenging power and inequality, working towards social justice, and is therefore by its nature Marxist in its method and approach.

Confucian philosophy talks about education being the development of young peoples’ humanity. This is what I believe good youth work and community development is also about. As educational practitioners, our work involves engaging with young people and students, enabling them to reflect and analyse the world around them both personally and professionally, to nurture theoretical understanding so that that they can apply a Marxist analysis, working in a professional and effective way, knowing which methodology to apply and in what circumstances.
Youth and community work is essentially Marxist in its nature and philosophical approach, as both are underpinned by the values of anti-oppressive practice, of social justice and change.
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